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The research was set out in order to know how the implementing outdoor activities 
improve students’ ability in writing factual description to the year-10 students at 
class MIA 2 of SMAN 9 Pontianak in academic year 2017/2018. This research was 
conducted through Classroom Action Reseacrh (CAR) in three cycles. The subjects 
of this research were the tenth grade English teacher and 36 students of year-10 at 
class MIA 2. In collecting the data, the researcher used field note, observation 
checklist, and students’ writing test. The result showed that implementing outdoor 
activities improved students’ ability in writing factual description. Furthermore, 
Minds on of Five Sense Writing in outdoor activities improved students’ability of 
using noun phrase with adjectives, also the Action stage of Five Sense Writing in 
outdoor activities could improve students’ ability of using the simple present tense. 
Moreover, the students’ motivation was improved by implementing the the Action 
stage of Five Sense Writing in Outdoor Activities. The action of Five sense Writing 
improved the students’ enthusiasm as well as their activeness. Therefore, the writer 
positively recommends the teacher to implement outdoor activities as one of 
various techniques in teaching process, especially in teaching writing factual 
description. 




Indonesia has implemented full-day 
school program since 2017 where high school 
students should spend eight hours a day at 
school. According to Hildebrand (2010), full-
day school program makes the students’ 
reading achievement better than students 
whose school half a day, but on the other 
achievements such as mathematics and writing 
are not significant. Whereas, writing is one of 
the skills in learning English language that 
should be mastered by Foreign Language 
students. 
The foreign language students’ problems 
in writing appeared because they were lacking 
of practices. Their problems in writing English 
kept arising because they were not enough 
familiar with English language and they did 
not have enough practice of it (Dwivedi & 
Chakravarthy,2015). Furthermore, due to the 
fact that since 2017 full-day school program 
has been implemented, it affected the students’ 
behaviors such as their motivation, activeness 
and enthusiasm toward the teaching and 
learning process itself. Dislen (2013) claimed 
that poor motivation influenced by the hours of 
language lesson, they felt exhausted and their 
level of will diminished. Based on the result of 
data collection, the writer found that the 
students not only un-displayed the continued 
effort in pursuing the learning goal as a sign of 
their motivation. But they also did not well 
contribute for their activeness in following the 
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teaching and learning process that was why the 
students did not show their self confidence 
which affected their enthusiam during the 
teaching and learning process. These problems 
detained them to reach one of the designed 
instructional objectives that are written on 
English syllabus of Curriculum 2013These 
problems resulted in the number of students 
who passed the minimum standard criteria 
achievement (then known as KKM) which is 
75.  
Referring to the English syllabus of 
Curriculum 2013, the Year-10 students need to 
study several text types. One of the texts is 
afactual description. It also mentioned that 10-
year students are demanded to be able to have 
the mastery of the use of present tense as 
language feature and to use the noun phrase 
with adjectives in writing the factual 
description. Kane (2000) states that factual 
description focuses on visual perception and 
organizes which are being seen a significant 
pattern. The features of factual description 
covers: (1) constructing a factual description, 
where the writer is introducing the subject 
which is going to be described by the writer, 
and then followed by a series of paragraph that 
consist of each paragraph describing one 
feature of the subject. Each paragraph usually 
begins with a topic sentence that previews the 
detail that will be contained in the remainder of 
the paragraph. Then the final section is about 
the conclusion. (2)Factual description consists 
of verbs in the present tense, adjectives to 
describe the feature of the subject, and the 
topic sentence to begin the paragraphs and 
organize the various aspects of the description. 
One of the learning objectives that year-
10 students of senior high school should 
master based on the Curriculum 2013 is that 
they are demanded to be able to write factual 
description appropriately. They also have to be 
able to analyze the function of social, text 
structure, and the form of language of the text 
itself about a place, a person or anything else 
which is based on the context use. 
Nevertheless, based on the writer’s preliminary 
observation, it was found that the Year-10 
students of SMAN 9 Pontianak in Academic 
Year 2017/2018 encountered problems in 
using present tense as the language feature of 
the text and how to use noun phrase with 
adjectives. 
In overcoming the problems, outdoor 
activity was offered as a teaching technique to 
the year-10 English teacher at SMA Negeri 9 
Pontianak. Outdoor activity is undertaken in 
the place that is outside of the classroom that 
might not be gotten by the students inside the 
classroom. Gustafssonet al (2011) see outdoor 
activity as a technique where the purpose is to 
“....foster learning through the interplay 
between experience and reflection, based on 
practical observation in authentic situations” 
(p. 68). Outdoor activity provides an 
environment which is rich in things that can be 
utilized as teaching material. In addition, 
Green views of outdoor are able to make 
students’ score higher on the test of 
concentration and self-discipline (Taylor, Kuo, 
& Sullivan, 2001). Furthermore, Gustaffssonet 
(2011) states that it can also be a good tool for 
teachers to vary their teaching and give it 
another dimension which can also affect the 
learning aspect. The Outdoor activity which is 
going to be applied is Five Sense Writing. 
Five Sense Writing is not only expected to 
make students to be able to communicate their 
ideas effectively. It is also able to make 
students to think critically by using various 
forms of descriptive writing (Kilburn, 2012). 
The five sense are used to gain the awareness 
of the natural environment for students. The 
curriculum expectations of the implementation 
Five Sense Writing in learning language 
especially writing are able to make students to 
generate, gather and organize ideas and 
information. The students will also reflect on 
and identify their strengths as writers, areas for 
improvement, and the strategies they found 




Since the writer purpose was to change 
the behaviour of students and teacher in order 
to have a better achievement on writing factual 
description, so the suitable research method 
was Classroom Action Research (CAR). CAR 
is one of research strategy which is mostly 
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conducted by the teachers in order to solve the 
classroom problems which have been 
identified or recognized. CAR is a research 
strategy that teachers can use to investigate a 
problem or area of interest specific to their 
professional context which aims to solve the 
specific and practical school problems (Burns, 
2010). CAR lets educators or teachers rely on 
themselves in order to know what is happening 
and what should happen in their own 
classrooms (Nugent, Malik, & Hollingsworth, 
2012). It means that only the teachers know 
what the problems are and how to solve those 
problems in their own classroom. 
In Classroom Action Research, there are 
some steps which should be implemented. The 
steps are planning, action, observation and 
reflection. Planning is about identifying a 
problem and develop a plan of action in order 
to bring about improvements in a specific area 
of the research context. Meanwhile, action 
means applying what has been planned at one 
stage, “the plan is a carefully considered one 
which involves some deliberate interventions 
into your teaching situation that you put into 
action over an agreed period of time” (Burns, 
2010, p.8).Then, observation is about 
observing systematically the effects of the 
action and documenting the context, actions 
and opinions of those involved (Burns, 2010). 
The last is reflection which means reflecting 
on, evaluating and describing the effects of the 
actions in order to make sense of what has 
happened and to understand the issue which 
have explored clearer. The Classroom Action 
Research adapted and taken from Coats (2005, 
p.5) process could be seen below: 
 
 
Figure 2: The Cycle of Classroom Action 
Research 
 
The subject of this research is the year-10 
students of MIA 2 in SMAN 9 Pontianak 
Academic Year 2017/2018.The writer also 
contributed with the English teacher of SMA 
Negeri 9 Pontianak. He has been teaching 
English for 13 years. His age is 40 years old 
and graduated from English Department in 
Teaching English Language and Education 
Faculty of Tanjungpura University. 
The writer used observation as technique 
to collect the qualitative data, and taking 
students’ mean scores from each cycle as 
technique to collect the quantitative data. 
Observation checklist was used by the writer to 
notice the students’ improvement in writing 
factual description during the implementation 
of outdoor activitiy was being implemented. 
For additional description, the writer also used 
field note in order to take some notes about the 
teaching and while in progress, such as the 
students’ interaction, participation, and 
behaviour toward. 
The qualitative data was analaysed by the 
writer using coding technique to analayse the 
qualitative data during the teaching and 
learning process through outdoor activity. 
Burns (2010) states that coding the data means 
looking for the main themes or concepts that 
will help to throw light on the research 
questions, puzzles, or dilemmas. Meanwhile 
students’ writing factual description was 
measured from the mean score of the students 
in each cycle. 
 
FINDINGS AND DISCUSSION 
Findings 
The writer used the Classroom Action 
Research (CAR) in order to bring about 
changes and improvement toward students’ 
ability in writing the factual description toward 
the year- 10 students of MIA 2 at SMAN 9 
Pontianak. As stated on the chapter one, the 
students had difficulties to write the factual 
description especially in using the verb 
agreement of present tense and the noun phrase 
with adjectives. These problems were led by 
the long duration of time that students should 
spend at the school and the monotonous 
teacher’s teaching strategy, so it caused the 
students to be more passive and lack of 




This research was conducted in three cycles. 
Based on the data observation as well as the 
students’ score of writing factual description, 
the implementation of outdoor activities 
improved the students’ ability of using the 
noun phrase with adjectives and also present 
tense in writing the factual description. The 
ability of students in using noun phrase with 
adjectives was improved through the Minds on 
stage of Five Sense Writing in Outdoor 
Activities. Also, the Action stage of Five Sense 
Writing could improve students’ ability in 
using present tense. Moreover, the Action 
stage of Five Sense Writing in Outdoor 
Activities could improve students’ motivation, 
enthusiasm as well as their activeness. 
The writer decided to explain the teaching 
and learning process while the teacher was 
implementing the activity, the steps and 
strategy added was provided on following 
explanations: 
 
1.Implementing Five Sense Writing  
Outdoor Activities improved students’ 
ability of Using Noun Phrase with 
Adjectives and also the Present Tense in 
Writing Factual Description 
Students’ ability of using noun phrase in 
writing factual description was improved by 
applying the Five Sense Writing of outdoor 
activity. This activity has (1) Minds On (2) 
Action! (3) Consolidation for its stages. 
 
1.1 Minds On improved students’ abilityof 
using noun phrase with adjectives in 
writing factual description  
Students ability in using noun phrase with 
adjectives improved by applying the Minds On 
stage of Five Sense Writing in outdoor 
activities. Minds On stage some strategies such 
as: a) Distributing the guided questions and b) 
Description 
1.1.1 Distributing the guided questions 
In the stage of Minds on, the teacher 
distributed the guided questions about the 
characteristics that the object (park) might 
have. The teacher distributed the guided 
questions to make the students got the 
highlight of what to write in the factual 
description and ease them to identify the 
adjectives which the parks have. They also 
given 10 minutes to walk and looking at the 
parks at the same time in order to match and 
suit between the guided questions and the 
things that they got after using their five senses 
such as, hands for holding the objects, eyes for 
looking at the objects, and so on. This case 
absolutely eased the students to describe the 
parks and using the noun phrase with 
adjectives because they not anymore only 
imagining the object that they want to describe 
like they used to, but they now could visually 
looking at the real objects at the same time. 
Thus, the teacher consistently distributed the 
guided questions to be answered by the 
students in every cycle.  
Students’ ability in using noun phrase 
with adjectives was improved by using this 
strategy. This strategy aimed at strengthening 
and attracting the students’ use of adjectives in 
a fun way. Here, the teacher told the students 
to write a one-sentence description of park, 
that they like on a piece of paper, using at least 
one adjective in the description. Then, the 
students took turns reading the description 
aloud. The rest of the class tried to guess which 
park was being described.  Here, the students 
were competing to guess the identification of 
their classmates. This strategy was applied in 
the third cycle which able to strengthen them 
in guessing which park that matched with 
description writings of their friends. 
 
1.2 Action stage of Five Sense Writing in 
Outdoor Activities Improved students’ 
ability of using Present Tense in Writing 
Factual Description 
Students’ writing factual description 
ability, especially in using present tense was 
improved by implementing the action stage of 
Five Sense Writing in Outdoor Activities. The 
teacher also put some strategies into Action 
stage of Five Sense Writing in Outdoor 
Activities such as: a) Analysing the sentence 
pattern of present tense b) peer feedback and 
the last is c) Natural Writing. The further 
explanation is provided below: 
1.2.1 Analysing the sentence pattern of 
present tense in the factual description 
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The students understanding of using simple 
present tense, especially its verb agreement 
improved by analysing the pattern of sentence 
in the factual description. Rather than 
explaining the formula of simple present tense, 
the teacher directly and the students together 
analyzed the sentence pattern of present tense 
from students’ own writings. The teacher took 
one of the students writing and made it 
example. Here, the students not only able to 
know the verb-agreement of present tense 
itself, but also able to know their mistake in 
using the present tense or even reflected from 
their friend’s mistake. Thus, the teacher kept 
applying this strategy since the first cycle to 
the last cycle. 
1.3.1 Peer Feedback 
The students writing in the first cycle still 
not really structured, so in the next cycle the 
writer and the teacher implemented the peer 
feedback. The peer feedback not only able to 
make the students writing more structured but 
this strategy also able to make the students 
learn each other from the peers in using the 
simple present tense. The group of students 
could together help their friends in giving the 
feedback about how to write and using present 
tense. Here, the students exchange their 
writings and learn together. So, the students 
could apply their knowledge that they got after 
analysing the sentence pattern of present tense 
in the factual description to their friends’ 
writings. 
 
1.3 Action stage of Five Sense Writing in 
Outdoor Activities improved Students’ 
enthusiasm in writing factual 
description  
Natural writing is strategy which was added 
to this step explained below: 
a) Natural Writing 
Natural Writing improved students’ 
enthusiasm in writing factual description. 
Based on the data collection, the students did 
not show the tension but instead they enjoyed 
the every steps of natural writing process 
cheerfully. The students emitted a lot of self-
confidence in doing the activity, for example 
they were not only brave to ask the other 
groups about what information was lacking in 
their writing of factual description about the 
park until they could make wrong choice in 
choosing the park and the suitable factual 
description . But, they also explained surely 
about how the other groups’ writings could 
work so they could be able to choose the right 
one. The students’ energy level while writing 
factual description also higher rather than 
when they were in the classroom, furthermore 
the nature objects in their surrounding 
supported their enthusiasm because they did 
not need to imagine the invisible things 
anymore. 
When the teacher told the group of 
students to handle the written factual 
description on the piece of paper which owned 
by another group, they easily made choice and 
they were dare to take the risk in placing the 
one they thought fit the suitable park. They had 
the energy to concretely show their ideas and 
finish the things they started. 
 
1.4 Implementing Action stage of Five Sense 
Writing in outdoor activities improves 
students’ activeness in writing factual 
description 
Students’ activeness in writing factual 
description was improved by implementing the 
Action stage of Five Sense Writing. It could be 
seen when students engaged while they were 
told to analyse the sentence pattern of present 
tense in the factual description. Most of them 
also well participated when the teacher tried to 
ask them about the sentence pattern of present 
tense and the noun phrase with adjectives 
which used by their friends in the factual 
description.  
There were also one of the students in every 
three different groups arguing whether the 
guided questions already answered by their 
friends or not. Furthermore, all of the students 
in groups collaborated in doing the peer edit by 
asking the questions to their own self, such as 
“What do I like about my friends’ work?” 
“What suggestions can I make that might 
improve my partner’s work?” Then, they could 
be able to collaborate in correcting others’ 




1.5 Implementing Action stage of Five 
Sense Writing in outdoor activities 
improves students’ motivation in 
writing factual description 
Students’ motivation was improved by 
implementing the Action stage of Five Sense 
Writing. It was shown when the students had 
the continued effort toward the goal in 
following the teaching and learning process, 
especially when finishing the Natural Writing 
activity even though there was obstacle, which 
was the hot weather. Even though in the first 
cycle the weather was a bit hot, the students 
kept being enthusiastic in following the 
activity. One of the examples of persistence 
that students had shown was they had their 
vigour or spirit in pursuing the goal, which in 
this case was to be correct when choosing the 
suitable park with the written factual 
description.  
Based on the data collection, the writer 
also found that the students’ intensity was 
different. Those who had greater intensity were 
mostly the female students. It could be seen 
when almost all of the female students learnt 
regularly, participated in the discussion, and 
did the positive behaviour. But this case did 
not mean that the male students lacked of 
intensity, it just was only there were some of 
them who already had the ability and higher 
prior knowledge of English even though 
without much effort that they spent. Then, this 
stage also has one strategy, the strategy was 
Marking Using a System. The following 
explanation is provided below: 
1.5.1 Marking Using a System 
This strategy was really useful for the 
students, it was because the teacher did not 
correct their mistakes but showed them where 
the mistake was and what type of mistake it 
was. The mistakes were there mostly because 
of their carelessness. So, the learners should 
correct their mistakes themselves after the 
teacher had marked them. This marks made the 
students encouraged them in continuing the 
effort until they felt satisfied and having the 
right sentences in writing factual description. 
The teacher gave some signs such as “T” 
means the students had to revise their tense, 
verb group, agreement. Meanwhile, “V” means 
the students need to add the needed verb 
between subject and the adjective. The teacher 
also used “NP” on students writing which 




According to the collected data, the 
students’ have had behaviour changes that 
showed the implementation of outdoor 
activities improved students’ ability in writing 
factual description. The students did not show 
the lack of motivation and their passiveness 
while they were being in outdoor classroom in 
the teaching and learning process. The 
students’ will improved when they were 
excited and felt comfortable and did not show 
the tension when they were following the 
teaching and learning process. The atmosphere 
which provided by outdoor existences such as 
the natural things made the students be able to 
learning by doing that they did not get when 
they were learning inside the classroom. It 
meant that the outdoor activities enabled the 
students to explore more about their strengths 
which able to make them reflect on their own 
areas for improvement, and the strategies that 
they found most helpful at different stages in 
the writing process. Those natural things which 
were the main materials for the students made 
them enable to learn through involvement with 
the material itself, rather than by memorizing a 
set of facts. This was also in line with the 
statement of Bartle (2015) about experiential 
theory, he said that learning started with 
experiences that allowed the students to 
observe, review, and reflect on what they have 
practised as well as reflected to connect or 
relate their experiences to the theory or 
previous experiences. It led the students to be 
much easier in assimilating and interpretation 
to apply the knowledge which they have learnt, 
so in this research it did not only improve the 
students score from cycle one to cycle three 
but also the attitude of students toward the 
learning as well.  
Moreover, the writer also found some 
surprising findings while observing the 
teaching and learning process. It was found 
that the relationship between the teacher and 
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the students was stronger. In implementing the 
outdoor activity, the students were given so 
much freedom in exploring the natures objects 
which already provided by outdoor existence. 
Due to the students did more exploration, 
therefore their curiosity increased. When the 
students’ curiosity increased, the teacher was 
motivated in giving the answers and 
confirmation toward the curiosity of them.  
The relationship is more powerful when it 
comes to changing a student’s behaviour for 
the better. 
In the process of Classroom Action 
Research, the findings of research showed 
satisfying improvement. It could be seen from 
the students’ mean scores. In the first cycle of 
research, the mean score was 65,47 which was 
categorized as average, then in the second 
cycle it improved to 75,41 and categorized as 
average to good. Finally in the last cycle of 
research, the students mean score was 82,56 
which categorized as good to excellent. The 
improvement also could be seen from the 
students’ mean scores of specific writings. For 
mean score of content in the students writings 
from cycle one to three, they were 61,03; 
72,14; 82,14. Then, for the organization of 
students’ writing from cycle one to three, they 
were 59,56;70,71; 81,61. Mean while for the 
grammar which was present tense, the students 
mean scores from cycle one to three were 
63,24; 77,14; 80,16. Finally, for the vocabulary 
which was noun phrase with adjectives, the 
students mean scores from cycle one to three 
were 71,32; 75; 85;29.  
Based on the observation data, the 
weakness when applying this research was the 
unpredictable weather. It could not be refused 
that the weather played important role to 
implement this research. But, the hot weather 
could be handled by bringing the students to 
the shady place, like sitting under the trees. For 
example like in the first cycle, there were some 
students who were moaning about the hot 
weather. But, this case could be anticipated 
when the teacher and the collaborator brought 
the students outside of the classroom which 
had bigger ground and had some trees.  
The writer also found the result of coding 
process in teaching and learning activity, the 
writer found two main patterns that were 
included when the writer was applying the 
outdoor activities.  
The students got excited when they knew 
that they were going to learn English outside. 
This excitement made them more active in 
following the teaching and learning process. If 
they were active, it was surely because they 
had motivation in participating today’s lesson. 
This thing was so rare to be found when they 
were being inside of the classroom. The 
students should be controlled and told many 
times to learn, to join, or even to deliver their 
ideas while the teaching and learning in 
process. This was not excluding for the 
reluctant learners, those students were more 
expressive and creative. The students who 
were usually like to go outside and excused to 
go to the restroom when they were not actually 
wanted to go there were not found any more 
when the teacher was applying the outdoor 
activity. The students were more active and 
motivated when they were told to give their 
ideas in writing the factual description. 
In the implementation of outdoor 
activities, the students had done some 
interesting and attractive activities. Two of the 
activities were Natural Writing and Marking 
Using a System. Natural Writing was done in 
groups which actually already made the 
students motivated in doing the activity, 
moreover with the close friends. Then, Natural 
Writing also demanded the students to have 
more moves which here avoided them from 
being passive. The students were also seen 
excited when they made a strategy to get the 
right answer in choosing the suitable which 
one of two factual descriptions to the park. 
They unconsciously get used to think, and 
discuss with their own group together before 
doing it. Ultimately, writing in a group was 
able to be a form of motivation for students as 
they become excited about working in team as 
well as the chance to giving feedback and 
learning for each other. Furthermore, students 
motivation could able getting better was 
because they were given Marking Using a 
System toward their factual description 
writing. The teacher did not correct the 
students’ mistakes in their writings but he 
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showed them where the mistake was and what 
type of mistake it was. Therefore, the students 
made the continued effort by having curiosity 
and encouragementto right their writing. 
Besides, the students were also excited and had 
the competition feeling between their friends 
for being the fastest to get their writing 
right.One of the behaviour changes of students 
had was their activeness. The students showed 
they were engaged when they were told to 
analyse the sentence pattern of present tense in 
the factual description. Furthermore, there 
were some students who arguing whether the 
guided questions already been completly 
answered or not by the other groups. The 
students who before tend to be passive and 
only wanted to listen the teacher’s explanation 
and felt doubt even shy to ask, finally able to 
be more active and braver.  
CONCLUSION AND SUGGESTION 
Conclusion 
Based on the explanation in the previous 
chapter about the result of improving students’ 
writing ability through outdoor activities as the 
strategy applied to the year-10 students of 
SMAN 9 Pontianak, it can be concluded that 
the implementation of outdoor activities 
improved students’ ability in writing factual 
description. 
The progress that students had made and also 
the data that teacher got proved that the 
students’ ability in writing factual description 
improved. The outdoor activity is very useful 
and interesting for teaching and learning 
activity, which is able to make the students to 
be more active, motivated in following the 
teaching and learning process. Due to the 
activeness and motivation that students have, it 
is easier for the teacher in making the students 
focus on her explanation, instruction in the 
teaching and learning process. This also led the 
means score were getting higher in each cycle. 
In the first cycle, the students mean score was 
64,53 (average), then in the second cycle 75,29 
(average to good), and in the third cycle the 
mean score was 87,05 (good to excellent). 
According the result, the writer inputs the 
suggestion in order to make other researcher 
able to take any lesson from this research. 
 
Suggestion 
After making conclusion of this research, 
it is hoped that the writer is able to give some 
suggestions about the implementing outdoor 
activities to improve students’ ability in 
writing factual description:Outdoor activities 
are recommended for English teacher to be 
implemented not only for improving writing 
skill, but 3 others skills of English as well. 
The teacher should consider the place, weather, 
and materials before implementing outdoor 
activities. In Pontianak, which hot weather is 
dominated the day. So, the shady place and 
large ground at school are needed. The 
students do not need many materials to be 
provided, because the nature does have. The 
teacher can provide the clipboard and the 
handout.It is recommended for the teacher to 
be able to give clear instruction related to the 
writing process and activities to the students in 
order to avoid them from being confused. 
The reflection at the end of the class has to be 
done because the students will be able to share 
their feeling and thinking, and the obstacle or 
difficulties while applying the outdoor 
activities. The reflection result makes the 
writer to get the inputs for the improvement in 
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